Second Language Acquisition (SLA), as a sub -discipline in applied linguistics, is rapidly growing and changing (Ellis & Shintani, 2014 
INTRODUCTION
Second Language Acquisition, henceforth SLA, refers to "the acquisition of a language beyond the native language" (Gass & Selinker, 2008, p.1) . It is a complex field of inquiry as it involves interconnected variables (Mendiola, 2016; Ellis, 1985) . As this is so, SLA has been faced with never -ending issues and debates since its conception in the late 1950s particularly during the time of Pit Corder in 1967 when he produced his SLA publication entitled, 'The Significance of Learners' Errors'. Issues in SLA range from the role of the first language (L1), natural route of development, variations in the language learner's contexts, individual learners' differences, role of input, learner processes to the role of formal instruction (Ellis, 1985) which have motivated applied linguists in scrutinizing the world of SLA.
In spite of the above, SLA can be classified only into two: naturalistic and instructed. Naturalistic SLA refers to the acquisition of second language in the actual environment like home where children commonly acquire language while instructed SLA is about acquiring the target language in a classroom setting. Being knowledgeable about the roles of instruction to SLA is valuable for two reasons: First is it assists in developing theoretical understanding as it can shed light on how differences in environmental or naturalistic conditions affect SLA. Second is it aids in developing language pedagogy as it can help to test basic pedagogical assumptions (e.g. whether the orders in which grammatical structures are presented corresponding to the arrangement in which they are learnt) (Ellis, 1985) . In this regard, this paper serves as a humble attempt at critically reviewing the related literature of instructed/tutored/classroom SLA particularly direct instruction as situated in the landscape of language teaching. Importantly, this paper primarily aims to:
Provide language teachers and researchers indispensable foundations of direct instruction in SLA; REVIEW PAPER researchers, and practitioners, who are active, enthralled, and even neophyte in the field, a profounder understanding and sense of direct instruction in SLA.
Initially, the paper kicks-off with the essential features of direct instruction. It subsequently delves into the importance of such instruction, and this extends to the th analysis of notably empirical studies conducted in the 20 st century and currently empirical studies in the 21 century. In regards of these, the paper arrives at conclusions and implications.
Direct/Explicit instruction: Essentials
As Krashen (2013) explains, "direct or explicit instruction is hypothesized to result in conscious learning, not subconscious acquisition (p.271). Ellis (2010) enlightens that direct instruction has two aims which are to (1) increase learners' implicit knowledge and (2) increase their explicit knowledge of grammar forms. Additionally, it seeks to (3) increase the learner's implicit knowledge of grammar in fluent, but accurate communicative language use. This is believed achievable through increasing first explicit knowledge.
Explicit knowledge is about the rules of language that learners are capable of explaining or verbalizing. An example is the knowledge on forming the past tense of irregular verbs. Implicit knowledge, on the other hand, is intuitive knowledge in that it is a representation of being fluent in the mother tongue. When developed into explicit knowledge, it gets verbalizable. It demonstrates itself through authentic language performance.
Direct instruction can be more understood when it is distinguished from indirect instruction (Ellis, 2008) . Thus, it is important articulating the various features that both have.
One notable difference of direct instruction from indirect instruction is its focus on form capturing or interesting the L2 learners' attention on the target language structure. Long 1991, (as cited in Ellis, 2005) uses that term to refer to instruction that engages learners' attention to form while they are primarily focused on message content. In the first, learners are stimulated to develop metalinguistic awareness, while the latter is allowing learners to make inferences on rules without metalinguistic awareness and there is no intention to develop understanding of what is being taught (Ellis, 2010 Deductive dimension requires metalinguistically explanative type of explicit instruction providing the L2 learners' explicit elaboration about syntactical structure of the target language. Inductive dimension, on the other hand, is giving the L2 learners the assistance and inputs which they need in order to arrive at an understanding of the syntactical feature they receive. This may be performed in three various forms: consciousness -raising tasks or CR, production exercises, and comprehension tasks. Consciousness -raising tasks are "a pedagogic activity where the learners are provided with L2 data in some form and required to perform some operation on or with it, the purpose of which is to arrive at an explicit understanding of some regularity in the data" (Ellis, 1991, p. 239 Experimental studies provide more credible findings on the effects of direct instruction in language learning (Mendiola, 2016) . Empirical studies have, thus, been chosen for critical review. A valuable question is deemed a need to be satisfied; that is whether direct instruction has a positive effect to SLA or effective.
Is it Effective? Measuring the Effects of Direct Instruction
Plenty of research (Ellis, 1985) will reveal the answer to the question in the heading. Measuring the effects of direct instruction should not only refer to the tests that can be appropriately used to measure; however, criteria for opting which measurement tool should be considered as well (Ellis, 2005) . They are shown in Table 3 .
The effects of direct instruction can be identified through It is relatively difficult to create free constructed response tests, whereas it is relatively easy to produce constrained response, metalinguistic, and selected response tests (Ellis, 2010) . It is important to note that using these three remaining entails bias towards explicit knowledge of language (Doughty, 2004) More SLA studies on direct instruction had different foci.
Pienemann (1985, 1989) outperform the second group in terms of translations tasks.
In effect, the intensive grammar direct instruction was found as insufficient variable to bring about a significant improvement in the learners' grammatical knowledge since there was no extent to which overall judgments can be made between the two groups.
Relating with the last statement, the result of the study cannot be generalized as effective in developing L2
learners' interlanguage. One may suspect that the number of subjects affected the findings while the nature of using direct instruction is actually grammar intervention. Another might be Macaro and Masterman's lack of control over the quality and quantity of direct instruction for the learners.
Their individual differences could also be a factor.
A similar result supports Macaro and Masterman's (2006) experimental inquiry. Nazari (2013) and 21 century vary because it is given that SLA is a complex process, involving many interrelated factors (Ellis, 1985) . These factors as explicitly and implicitly described in the two sections above ranging from the types of tests used, types of L2 learners, proficiency levels, L1 backgrounds, grammatical structure being instructed, the amount of exposure, the type of direct instruction used, etc. Other factors which might have affected SLA may be more that what have been analyzed. To re-emphasize, no SLA research is perfect as far as searching for the final day to be conclusive on the effects of direct instruction to SLA; therefore, more research is required to come to the point of certainty (Nazari, 2013) . To prove that these studies conform to the qualities of empirical research, researchers of today may conduct related studies. They should focus more on pronunciation, vocabulary, discourse structure, and functions in any of the four language skills. Overall, it is thus essential to note that these studies on directed instruction in SLA regardless of their procedure and results offer applied linguists and language specialists alike sound insights in investigating more on SLA, and in teaching and learning languages.
